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- « Preface -

I v y N ' . " .
\ The articdlation of secondary and post- secohdary vocational,,technicai
and adult education programs will enhance the development and dmprovement
of vocational programs for handicapped students.- Pro?ect PEP aftivities
were directed towa;d developing\a data basge to provide vocational teachers .
and administrators with information about the vocational needs of handicapped
-students ages 14-21 and to help vocational, technical and adult education
distr1cts plan future vocational programs for these students who will be {

-

asking for vocational education 1n the 1977-1982 year period.

‘ .
- Appreciation is expressed to the following profect and Center staff )

\\\who worked on the progect Marion Franken and Vasant Kumar, Project Assoc1ates,
‘J8hn Gugerty and Barbara Dougherty, Specialists, Aliceé Du Bois, Project Ass1s—

tant, and Debbie Belongea, Secretary. . /
' ‘ . . ) /
Thanks are expressed to Mr. Eugene Lehrmann, Director of the Wisconsin /

Board of Vocational Technical and Adult Education and Dr. Barbara Thompson,

g’;ffi}Superintendent of W1sconsin Department of Public Instruction for their *\\\ :

.

assistance .and. the assistance %flthelr staff w1th various parts of the pro-
ject. A sincere thank you is given to the vocational and special educators

,who participated in the development, testing, and completion of Project P

instruments which were used to develop the data base on handicapped studénts A

Finally a thank you to-the "CORE"‘%roup mempers. who attended the Project

PEP information dissemination conference jgd who are continuing to promote
secondary/post—secondary art1culation procedures to improve vocational ed-
ucation £or hand1capped studehts in their respective districts.
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. ".f / ..u SN " ., T
S \ THE PURPOSE OF PROJECT 'PEP,  ° Y . -

n Project PEP, P/wg/w.m Evaluation and P!Lanyung Eva!.uzutmg Cuwuvient Phro-

. 1977- 7982 , Was designed tq help hand1eapped students dges 14— 21 make the

b2d

’ transitior from secondary to vdcationaL technical and adult education
(VIAE) schools in Wisconsin.//The'project was timely in that it coincided
with the current emphasls on mainstreaming and~the recent series of federal .

legislation relating to the education of handicapped people (see Community !

. <

{itizens, page 23 ).

Making the transition from secondary to post-secondary schools should

- »be a smooth process which assures the handicapped student of a reasonable’
- . p .

chance of success in }he/new school. Handicapped\students are not the only
- - ‘y ’ . *
people involved in the transithion process. Teachers,. administrators, par-

ents and emp!oyers‘wil ultimately be involved in providing a success ex-

\perf%nce at the posts écondary level. T ’ ,

ﬁany times students with the more invisibie handicaps such as learning‘

— »

disabilities, emotional disturbance or various degrees of mental retarda-

-
.

tion will enréll in a vocational, technical and adult education -(VTAE) B

& ° -
*  school without prd iding much more information to the teacher than their

~ nanes. When this /happens, it's only a matter of time until the handicapped

—

\\
student_is in tr ble~academically. Teachers have a limited time to diag-.

nose the handicap and take steps to remedy-the situation beforé the student

A

drops out of school. Many teachers in the regular ¢glassroop do not have _ ~

-
0

’formal cralning or even 1nservice traiding on how to teach handicapped

stydents.: Wit

the new federal legislation mandating equal access to voca-

Basic information on handicapped studentsg, their characteristics and

their voéatiopal career.needs is important. Reasons why handicapped students '

T fail to attend or complete classes should be known. Successful techniques "
used in teac ing hand\capped students vocational ekills should also be part
of the teachers' knowledge base. | T R
7 _ : .

o, ! R —

ghams and Identifying, Hand/_capped Students and Thein Vocauona,e Need/s 5on ‘ (
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Activity I

The four major aetivities of PrOJect %EP follow.

-

. -

- not only to teachers«and administrator

and administrators in secondary school

J‘_jdentify.Handicapped Séodents and Their Vocational” °

'Handicapped S

i

LY
. , . \. v
Identify Hahdicapped Students and Their\Vocational
Needs for.197771982- - Tt

’
s> )

L) ! -

"Identify the Barriers which keep Handicapped

Students from Enrolling in and Completing*
Vocatienal Courses ©
A [ 4
\.__
I'dentify Succe
udents \ LI

! v

P%ovzde an~0pportunlty fbr~Spec1a1 and Vocational
Educators from the Secondary\Schools and Vocational
Admlnistrators from Wiscénsin's 16 VTAE Districts
to Jointly Plan for Educating the Handicapped in
Each VTAE District

-
P
2
v

Needs for 1977-1982

Y
-

~ ' Through }Project PEP, a data base was provided to help vocational ed-

ucators improve and develop vocational programs for, handicappeé'students.u

_sful Techniqdes which Work in’ Teaching

)

afour activities developed informatign which proved to be useful

A discussion of, the/activities
* 4 afid results of these activities follow*- ‘ . . :

) An Exceptional Education Needs-Instrumenci(see appendix) was developed
. tested and give to selected special education teachers to be completed on
theirhandicapped student;s,~ Questiopnaires were completed on over 3,200
: handicapped students aéed l&igl in Jisconsin's, secondary school system.

The purpose was'to provide data on handicapped students which would be use-
ful to VTAE districts id developihg and mpdifying vocational programs for
I'ha_'rldicappEd students. A brief overview of the information and its usefull-
‘ness for VTAE teachers and administrators will be discussed here.’ Eér/tom—

*I‘ ‘ plete details on the information collected from the Exceptional Education

Needs Instrument, see the Franken (1977) publication .

N
- .
o — . . -
- -
o ’ N . . . . .
‘ »

it

»

in VTAE schools,but also to teachers

S




Table l Educable Mentally Retarded, Emotionally Dﬁsturbed and Learning
Disabled Students aged 14-21 enrolled in Special Education Programs id

'\. Wisconsin's: Secondary School System for l97§rl976
. . S . , . C g - ‘ . . . ° . . o ) / . ¢
. ’ < i :
: ' & Primhry Hﬂndicap : . Age Ranges o ' o
‘ o . 1416 © o .17-18 19-20 TotalL
| . . . ' — — -
A ‘Eﬁucable Mentally Retarded \ 4362 . C2371 - 557 . 7292
. 3\. ’ e = . - ’ “ . * - /
) ’f' Emotionally Disturbed 1381 - * 379 . 48 1808 .
F t.earning\Disabled N s 484 55 2991
* ‘ N . - . Y ) . - ) ~
Trtal . - 8195 , 3236~° ©-660  ° 12,091
' \ ., i

3 ;

~

il v ‘ ‘ . -
’ Handicapped students drop out of the school system at an alarm;péirate;

-

Table 1 gives afi, indication of‘this pioblem. A sharp decline in the num-

ber of students enrolled in special .education programs 1ndicates a high

-drop— ut rate, ’Admittedly, some ‘'of the students may still be enrolled in

. sqﬁ 1 programs; however, the’ number would be small, Withg»t knGW1ng -about . §;:,

ea individual student we can only speculate as. to the cayse ﬂgr the: drop '
*

rn enrollment. Some .of the students may have overcome their handitap and -

- re ng longer listed™sd school records as being handicapped If we assume
. that many of the handicapped students have dropped out "of school, the next -
' question is; where are they now9 Are-they employed9 . Do they have a nejS\

to return to a school setting to .learn employable sk%lls” g - ' . |

It. is logical to believe Ehat many handicapped ‘students who have dropped

- — —— —_——— ey —— —— . - — * <
.

out of school and those ®till enrolled could benefit from vocational classes

in th VTAE systemr It is also logical to believe that many of these handi—"

capped students will seek admission to VTAE schools to learn employable
skills. The purpose of the Exceptional &!ducation Needs Questionnaire was

to identify some of the specific characteristrcs of the handicapped students

4

%Source' Wisconsin Department of Public Instructionm, Division of Handicapped
Children, School District Plam, Part A, Annual Report on Special Ed-

ucatdon Programs, for the Handicapped l975 1976. - - P - C
v [y '

lFranken Marion E. "Identifying Handicapped Students and Their Vocational
- . Needs for 1977-1982." Wisconsin Vocational Studies Centeér, Unlversity
Y of Wisconiin, Madison, Wisconsin 65 p., July 1977 o \\\ o
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aged 14 21 who were still enrolled in the secondary school system.-

e, ] .

- -

The learning ability of handicapped students was,restricted in many
axeas. As an example, students labeled as learning aisabledgwere found
" td have deficiencies in listening} thihking, speaking, reading, writing, ‘L%
spgl&ing, calculating and visual perception 1n addition to the primary o

KR

S -

handicapping condition.’ Teachers who design new courses or mod*{y old g‘ T
- céurses need to be aware of the,many complications which a student may '

-

have in addition to the primary handicapping;condition. ,
“On the positive side handicapped students in the primary categories
* were found to have talents»which could be utilized in designing vocatﬁonal
R programs. Students with learning disabilities given as their primary
handicap were found to have talent in art 23%, musrc 6. 64, wrlfing 2%,

o_.mechanics 414, and athletics 417%.

- " . 4
Teaclfers were asked to give their perceptions of their students ’
: . career goals and whether or not they would recommend training in a career . ‘A///
) category Teachers perceived their students entering many career “fields -
with manufacturing, consumer and homemaking education, agriculture-agfi;//’ d )
S

business and natural wesources being listed most often.

»

'Of-primary concern was the type of educatignal setting in which tea-’ .
** chers believed their handicapped students could be educated a{ter leaving
the secondary system, Teachers believe that over 86% of the students® R
they were currently teaching could enter a pbst—secondary institution
» _Or agency for further training. Of the studenss enrolled in secondary
schools, 127% ware thought to be able to succeed in a regular class at a
‘VTAE schowl, 247 were believed to be able to enroll in a regular class with
specjal consideration, and.29% could enroll in a special class in a VTAE
school. Another 16% were believed to be best served by a specral school or
a sheltered workshop. Only 3.5% were beliéved to benefit most by a college . 1
or university setging It should be of primary concern to VTAE teachers'
C and administrators that 657 of the current number of handicapped students’
in Wisconsin's secondary school system agés [14-21 are thought to be best
_served by continuing “their educagions_in a VTAE school. The many handicapped

. students who have dropped out of secondary schools during the past few years

/,f~f7 may' share the same educational .needs,

o i . 8 . '

——y

3 : S

=~ . L~ N " 4
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[ & ' e ,
Secbndary special education teacthers were also asked to give the best
learning modality for each-of their students. This informatiom would be |
valuable to VTAE teachers in designing learning situations for handicapped
students.

tactual -methods, 19% by auditory methods, 22% by gisual methods and 38% by

0f the handicapped students surveyed 21% léarned best by

both audio and visual methads. Thig should alert VTAE teachers that multi-

sensory teaching techniques need to be incorporated into. their -instructional--

packages when teaching handicapped students. o . ; )

As previously shated only some of the high‘points of the data from the .

Exceptionul Education Needs Questionnaire &re méntiohed Hefe. A study of

the complete report will be of value to teachers developing vocational pro-
F ‘.

grams for handicapped-students. ) ’

7 ey ’

Identify the Barriers which keep. ‘Handicapped .

Students from Enrolllng in and Completing

Vocational Courses. ‘-

Activity II -

* . s

Information on barriers which preventﬂhandicapped'students from en-

‘e

rblling in and completing VTAE programs and successful educatlonal teach- ‘

niques used in working with handicapped students wastcollected by the T

"Techniques and Barriers.Survey (Kumar, l977) 2 Over 200 teachers in

Wisconsin's 16 VTAE distriéts completed the Technlques and Barriers Survey :

(see appendi%). Only some of the hlghllghts of results from the Technlques

and Bartriers Sutvey are reported here:. The Kumar report should be studied

for further information. . . -

' Due to the wide range of economic,*rural, urban and ethnic differences

1,

of the Wlsconsin population, teachers and administrators who work with

. handicapped students in all’\B VTAE disgricts were asked to complete the .

Techniques and Barrlers Survey. The purpose of the section, on barriers was

to identify barriers which prevented handicapped persons from enrollment in

and completion of vocational programs. Such informdtion is essential to the

smooth trans1tion of students from the secondary to the VTAE schools. * -

2Kumar, Vasant. Handicapped.Persgns An Wisconsin Vocational, Technical and
Adult Education Districts: Assessgent of Educational Techniques and
aIdentification of Barriers.
. Madison, Wisconsin, 89 p., July l977 . E

FORN

Wisconsin Vocational Studies Center, . °




A

=

< $§“

’ T only the top two in:each category are listed ‘below.

N

._*ﬁsM:rM“’W -~ R

*\
QO

e RIC

Aruitoxt provided by Eic: -
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‘ L
. - ‘c ) - ’ 4 ' V- . .
‘. | . ‘ T . N . .
; ‘ . b .
T N ;Barriers which prevent handicapped students from enrolling in-voca-
' © tional classes were found in the seven caQegories listed below. tre
e ! . . . .
. SR 1, Attztud'mal and E?notwnal. - -
- . / " <y . < )
PR oo ‘ 2." Accessibility o . )
) N " . 3. Employment .. . .
r < , * © ‘ .
, ** ‘ P 4, Legal- - * > : g ) -
, - . 5. Organized Groups . . -
oL , 6.° Prof,:fséionézl Preparation ' ' i
@, Yo 7. . Resources ' ‘ ’ (

Although,manx'barrieré‘to;enrollment appeared inﬂtée seven categories

(

.
°

‘ ‘Barriers to Enrolling in Vocatioral Programs
* - .

hd ’
) A
<

’ .. ‘
.

nfidence . ) T~

fAttztudznaZ Barriers

. lack o

. lack of public awareness .about’ needs and capabilities L s

of handicapped pé€ople

- .
. 6 '
. - . -

Accessibility}Barriers 4 " ‘ ;

. transportafion to and.from school’ s - .
* lack\of‘basic living skills" , . . |
o - . ’ ) ’ SR | . s
Bmployment ‘ ‘ SR : X L
*.limited number of jobs ) ' ,A
* lack 6f job seeking skills ) - . *

~
N
. - < -

Legal Barriers: ° . . . .

. difficulties experienced by agencies in clarifying
- Jurisdiction in their services to handicapped sgpdents

-~

Ceslack of legal mandate o N -
Organized Group Barriers > .
* complex procedures involved in getting state and ST,
federal funds : ' s

®* a-lack of advocate groups fer handicapped persons with-
in the VTAE “system & i

[N vy N




Profésszonal Preparatton Barriers

° insufficient inservice training in methods,of teaching
_handicapped students ' T ; .

»

S - ® a lack.of trained support personnél to assist teachers

of handicapped students ) ) .

ey ' “

Resource Barriers )
"% '1ack of course materials in mult1ple modes

e lack of appropfiately trained personnel .

Once handicappeﬁﬁstudents do become enrolled in a vocational program,
add1tional‘bafriers prevent them from completing the program or gaining,an

Employable skill. .These barriers ate listed. below apcording to the same

®categories as\enrollment barriers “..Again, only the two most dominent

barriers in eath category are listed, “5 ’

7® . . Barriers to Completing Vocagional Programs(

f:
.

Attztudinal and Emo%zonal Barqﬁers ' T

\ ., o

B handj.capped gtudents lack of self confidence

,‘ handicapped students Pecome discouraged at rate of

. -

progress .

s - .

’ . ‘o . -

. Acecesstbility- Barriers A ) Tl
- e+lack of transportation’ ’ . S

e prohibitive cost of transportation . <

' s . v

ﬁmpzoyment'Barriers.' . . N

~ rd

* physical limitations -~ - ]

¢ . ® unrealistic jobbexpectations
LegaZ Barriers o - ©
/

.lack of knowledge of programs and benefits. aﬁe
° counselors lack’ of , knowledge of}programs and benefits
for handicapped students ‘ ' .

.‘ 5 ) .‘\

Organﬁzed Group Barriers

«
- )

’ I

. hire handicapped persons : . ;

* employers unwilling to ‘make financial commitments to ~ .

-




* employers support sé€rvice is ipadequate

:‘ L4

[

.}k%ourbé Barriers . a»

-

®"Jack of school finanees to acquire equipment and
* , materials for tegching hand4icapped persons

* lack of appropriatelywtrained personnél

) Post-E)anoyment Barriers . -

- ®* lack of systematic follow-up during initial period
of employment . N

®* unable to cope qith other employees . . T .

‘ Other\barriers 4in addition to those above may prevent handicapped stu-

' dents from completing vocational classes. Eliminating the barriers mert-

tioned above would be a necessary step in providing access to VTAE classes A

. ’

-

for handicapped students.

3

v o ™ .

| -
,Activity III - Identify Successful Techniques which Work'in
K - Teaching Handicapped Students -

AS part of the Techniques and Barriers Survey, teachers and adminis- |

-

trators‘were asked to give their perceptions as to which'methodSvand -tech~
2’ niques were tnost successful in working with handicapped studegts Teachers.
‘ responding were employed by a VI'AE system or agency {n a VIAE area and
, worked in many areas of delivery of services to handicapped students. Al—
though many successfdl methods and techniques for working with handicapped
students were given, only the’ top two ih each category are listed below. iy
For further infornation, refer to the report by ‘Kumar.

. 7
.

Successful Methods of 5ecruitlng Handicapped Students g

"o referral ox.social agencies .

'

'® results of “diagnostic testing by school and outside
evaluators

Successful‘EValuation Methods -
* teacher evaluation *

* wdrk evalyatione

-
. f
v
>
.
.




Successful Methods of Identifying. Unknown Handicaps o
e diagnostic testing and evaluation - . £ g

* observation by teachers P

° ~ Ny own
' -

Successful Teaching Methods in PrerVocational Program!

® individualized instruction ) . -" )

-

* "hands-on" experiences . o
& - T -
. Successful Teaching Methods ~ Vocational Programs

.~ ® individualized instruction . -

. . . - \ '
Successful Teacﬁing Aids B
* equipment and/or ‘materials for "hands-on" experiences
' * teacher-made audio and/or visual materials
. . s /.
' :Successful Ways to Assist Handlcapped Persons in Their Academic
Work: 4 ’ .
. ® individual counseling ‘ S

- -

-

® ovaluative services to'determine abilities and disabilities
5

-

» . - . ‘

) Successful Placement Strategies —
M e educating employers to the benefits of hiring handicapped
persons A

¢ developing skills to search for, hold, and advance on a job

,, . «
o

- 3 ’ v
) Successful‘Ways to Accomplish Follow—up

: S
* through counselors

® through placement personnel

¢
. . Voo ~ . ' 'S
.

Successful‘Methods fgﬂ Upgradlng Skllls . \

participating in low student teacher ratio classes -

!

N being taught by teache,s\zith im roved teaching methods
Teaching handicapped students need not‘E

ea diffieult task.
" ful methods maf%rials and techniques for teaching handicapped students

Success-

are available and .can be adapted by vocational educators to mget classroom

needs, . A close look at programs which are successful@in teaching hahdicapped

student$ would be of great help to,vocational.teacher$ wishing to "develop or

1. . i 3
Tevg 2 1 r .
é*’.‘ ] 9 y} .

. 23 . - ) L \ - -

®* use of audio/visgal aids ’ S -

. s




L modify vocational programs.

N " - T NN

- , - ~-'@Qﬁc§iviby v, - Provide an Opportunity for Spec1a1 and Vocational Y,

- Educators from t#:e Secondary Schools dnd Voca- ‘.
. - . : tional Administrators from Wisconsin's 16 VTAE
. ¥ o ) Districts to Jointly Plan for Educating the,
%, : ) Handicapped in Fach VIAE District

~

R " The activities of the secondary and post-secondary or VTAE schools

p{L to develop vocation, l education programs or handicapped students vary
C among the many schoils within the,étate._ Somé articulation of programs
and information is takin\\place in every VTAE district. New vocational .
Lprograms are being initiated and various individuals and committees are
attémpting to help-handicapped students nove from secondary. schools to
vocational programs in the VTAE system, LA general, a coordinated com-
T ‘ prehensive altempt has not been made to articulate the special and voca- .

. tional education programs at the secondary level and the vocational pro-

o

. grams at the VTAE level of instructions ¥

// . Handicapped students in the middle and high .§chool areas need to be
‘ ’ - .
. provided, (1) career explordtory opportunities; (2) pre-~vocational and
living skills; and (3) vocational training opportunities. These three

.o areas are not always provided in a one, two, three order but in various “

a8 combinations over a period of months or years. All three areas Are ;

.
. °

essential if we are to train handicapped students for paid or non—paid

employment. Before a handicapped student can really be succeszul in a - .
vocational training program, he or she must acquire appropriate pre—voca— o ]

‘\\tional and 1living skills. The‘question of who should provide pre—voca—

p 7 " tional and living skills is not clear in many cagésy” Special and voca-

tional educators at the secondary level should work this out together and .
“'make sure that,handicapped students do acquire pre-vocational and-living
. ’ skills and that career explorat on opportunities/are‘proyided. Handi- - :
‘ capped students entering the j?kﬁ system should be ready to enter a |
. regular-vocational classroom f atoall possible, to ledarn an employable, -

g oskill. . ) T A, ' ‘ o

This does not.mean that prg—vocationa and living skills will not

.

‘be required at a VTAE chool "7 Some handicapped students will -have a con-

¢ stant need for such‘services. It fis desired; however, that ‘handicdpped

¥
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students be. ready to enter, VOcational courses as‘480n as possible after-

enrolling in the VTAE school. :

-

« ¢+ «~Skills in;reading, writing, math and basic education skills in general
-1

witl also be needed on a continuing basis at both secondary and VTAE levels.
Cooperation with funding and social serv1§9 agencies is another essential

component of - -a’ comprehensrve approach to art1¢ulat1ng secondary and VTAE

vocational programs for handicapped stﬁglnts.

Stlll another point to consider is the Federal Buckeley. Privacy Amend-
’ ments-and how release ot holding of information affects students as they

3

move from the secondary to the VTAE level. Much information on the ed- -

. [N

ucational needs, characteristics and capabilities of each handicapped stu-
» dent is developed at the secondary level, Deciding which spec1fic informa-
tion would be of help to VTAE teachers in developing vocational programs -

and eveloping a method of transferring such information is a real problem.

]

A three day progect data d1ssem1nation and’ carticulation conference
Lwas held to help secondary and VTAE administrators work -out mutual prow
‘ blems concern1ng the 'vocational education of the handicapped in their,
resped%ive VTAE districts. A horizontal and vertical Integration of voca-
tional and special ‘educators was developed to form a "CORE" group of six
memhfrs for each of the 16 VTAE‘districts in Wisconsin. Two local voca-
tional education coordinators, and two special education directors from

the_secondary'schools and two VTAE administrators made up'the "CORE" groups.

The conference'was centered around the "CORE" groups whose purpose was
to receive Projébt PEP data, discuss its use in the Process of developing
and improving vocational’ education for H_”di‘apped‘studentsrand to -formu—-
late plans for. future eetings to occur after the conference. These future
meetings weére to include an expanded "CORE" group for continuation of the

- secondary VTAE,articulation process. "CORE" group assignments, conferénce’

-

agenda and ''CORE" group members may be found in the appendix.

«

. The,individual PraE district articulation and development activities

vdaried from’diikrict to district. For purposes of this publication a com-
o)

posit summary the planned artigculation and development activities planned
by the districts will be reported. J'CORE" groups provided the following
answers to eight summarization questfons. Brief.'"CORE" group comments on

- [ 4
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planped.actiﬁitioa, problems and suggestions follow each question.
. . > - t N

° ; N . N

:; + /- . . . ' ® @ . ‘
. Swmmary of Articulation and Development Activities
of "CORE" Groups dt the Project PEP Dissemination

. and Articualtion /Qonference /"’” R -

e

Question 1. What are the recommendations'for deGeIopment of prograhiafor -
the héndicapped‘in the VTAE districts9 This should. include"specific

-

N tivities in. 1nstructlona1 services, field servzces, research and plannlng,
and s¥udent services and a format and timetable’for carrying.out ‘these
., ~‘activitTes. o . / - d “a v
—_C ’ B

" ®* Vocatiodnal progtams offered at the secondary level will be
identified to determine.duplication ‘and overlap areas in
~ . * VTAE schogls. ) .
. ) N . N .
° Handicapped, students enrolled in secondary schoql vocational -
programs will be identified ang’ given information on voca- .
tional courses available at the VTAE level, . . c -

° C : o S‘ .. I

v . -

&

* . < ! o Initial steps hive already been initiated.;q”CORE" group

P

membérs~have the respons1bllity to expand the initial work
¢ and to include all secondary sehools in tES/y&AE distrigt in

N : the articulation process. ( - ] -
. ’ . N " -

e Inventory existing competancy based currdcula in the VTAE

- schoo} and make all secondary schools aware, of the avai}able .

curriculum. - A
. . . /

%w: - . Develop a proposal asking for Department of "Public Instructlon
. assistance in developing secondary programs for-vocational ed-
ucation of hardicapped students.

]

4

* Development of a district wide meeting islblanned "It will be

. VTAE special needs director's responsibility to call the .

- meeting. Both secondary and VTAE personnel will *be invited to

- the meeting . . . ) T
‘o ‘ A ¢ : ’

- . ot A . N
® A target date ‘of one year has been set to study and- resolve
. »the vocational program deWFlopment issue. A timetable for im-
plementation will be developed.

& I
. e, . -~
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: (n,o”Define gﬁill levels. to be,developed by‘héhdicapped studeris.
L L Mg el : . . ) - R

:'.‘ \ ‘ . . \a\ﬁ <
SO - o ol e ’
P . Expand the CORE 8r°UP- .- - e .
B PR U ' n. 4 ' N ' ‘
- “at ) ¢ g \ . ?

. £ -
* Develof a timetable for implementation.
- > ’ B . e . t

-~ + .

: ‘

o

4 Establish a joint VTAE and secondary sch’ol Exceptional E( cation
Needs Committee to improve articulation of services. '

3 \.‘ ' h . ‘ ' } . ' P ‘ ‘ L‘ - -
- 4 Instructional Services Department will use an advisory boakd
A . to help .develop servides for handicapped students and, plan
'~a‘ B inservice training for teachers. . N\
. ) ) . o .

-~ . L -t e
. ) : .®* Top administrators must take a leadership role in providing
- - A services to handicapped students o §
"fr A < e ) v ‘\ '5‘
2 3 : ) : s : \ . R

S N * We must have administrative.committment in the five year planiﬂ
. b ‘-, . s - ¢ ' . 4 .

R *® Increase our efforts to make all staff members aware.and in=
e volwed in improwing vocational education programs for the
K handicapped students.. - v

-~

‘- ) * Establish the needs of our diverse student population. C o
e R e \ . ’

oy " * Involve parents in our planning meeting. .

‘ . Hold extensive, practical inservice by teachers experienced .
e _ in education of the handicapped

' ) * Y , e Plan for SOme VTAE staff members to be involved in the develop-
- ment, of the IEP- (Individualized education. program for handi-

capped vocational students in the 1llth and 12th grade. )

'
’

e Make exception on our.limited enrollment policies when handi-

capped students are involved. . i . !
& - ?'Hake cooperative arrangement between VTAE aand secondary
schools to serve handicapped stldents in the 16-21 year age °

bracket. .
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¢ Secondary schools should providé the basic pre-vocational -

b

n»sskills neéeded.in appropriate-NTAE classes. S, % T
- ‘ . i v . ir.. z\" Tt e o .
' A follow-up of handicapped.studénts leaving:the'VTAE pro- ; ‘\:' ..
grams during the last five ygars'will‘be made. : . K

[ 4 - 2

vl . i ' -
. . ' ' Rl o g
®*-We want. to plan long and short term inservice t%.coordingte . ’J

activities in special and vocagional education, ¥,

N ' .
. . > ¢

)

LS ’
® Some of the federal legislation needs interpretations : \ .
. . - . 1 L

°

. N X4 A ° .
*® Determine levels of authority in the secondary schools under -
the varying administrative patterns.

» * & ¥

» LN

® The case’ manager of handicapped students should shift with
students as they move from secondary to VTAE schools.

-

(4 - ,._g"'f"- e, - . \
. “i s N . "\ e~ _A‘ '{‘ T ~~— . , s “’
® We'need to plan ‘teacher inservice in the areas of attitudes e
toward handicapped students. Commitment to seérvice, pre- .

vocational and vocational skills and specific academic sKills.

~ . Py ¢ s O -
. [C ‘o . ) .. /I
* Devefg;.a procedure totrelease information acquired by f L
_seconidary schools ;on handicapped students to aid VTAE teachers.

® . J” [, ‘.
“' ’ o, e . ’ o . \

Questégnzﬂf' What secondary and VTAE activities'need to be coordinated in

1>

the development and improvement of education for t “handicapped? This

[

should include the role“of:VTAE, LVEC and Special Education personnel in -
the coordination activities. ‘ . -t ‘.L

‘-

: / A
e Instructors in common programs should get together to exchange
information and plan jointly, for stud7nt success.

v
- o ,

. ¢’ Eliminate undesirable ouerlap in secondary and VTAE programsu
. ' A M .

v N o PR

T e We (VTAEQ plan to obtain information on secondary, level sub-
jects, how subjects are.taught, fOllOWbup of students, . T
7, individualized education programs, and current multi-diciplinary
staffing Based on the information obtained in a planning/
steering committee, changes in recruitment, curriculum, follow-up,
placement' and articulation will be made. .

X4

N
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¢
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Integrat curriculum planning activities from eleme

. ‘ Ay Ly .
Establish a vehicle to provide bacKground information on .
handicapped students entering the VTAE system. .

v ) . . h "'x
Survey local employers to determine availability of- employ~
ment for handicapped students.= ’

Establish reciprocal use of services and facilities of secondary
and VTAE school districts. ] . 5

t .

¢

. "
. i

Include VTAE pérsonnel on muli-diciplinary terms which develop
the IEP (Individualized Education Program. )

~

2

° Student services will develop a transfer- procedure to help .

- graduates of secondary vooational programs.

handicapped’students enroll in a VTAE school.

?
) A *

Develop a district-wide (VTAE) advisory, committee for voca-
tiondl education of handicapped students which 1denti£y and -
monitor areas in which cSordination and cooperation are’
necessary. "o : . ’ L

. o { . . .
Coriduct a district-wide (VTAE) needs assessment. . o

- a "
4
«

Conduct joint 1nservice training of special and vocational
educators.

- \ ’ - - ~ ‘ .
.

Communicate VTAE admission procedures to vocational and K
special education teachers in the secondary districts.

Inform VTAE teachers of the coypetency 1eVe1 of handicapped

L

Y

. \Hf’fﬁ ’ " .,

Need basic)data°from Reséarch, and Planning Department on the
number of handicapped students being served, programs-in

which enrolled and employment sécured.

. - .

- R - 'S v
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/¢ Have district VTAE director send letter to all gecondary ,

schools identifying VTAE teachers who work with the handi-

O capped,students and in turn request the names 6f vocational
teachers in ‘the secondary schools who are working with
handicapped students. . f/

¢ ‘ . .
- N - -
) . Al . Y-

¢ . , « .-,
[ i 1

’ “® Bring Vvocational educators fro# secdondary and VTAE schools

. ' to a meeting to help provide p¥anning for future voca-

L .ctional programs for handicapped students.

- - M ” »

‘ IN
- et |

Questwn 3.
(i e., plan additional meetlngs, add more members, plan diq;rict ‘mini-

-
b @

What follow-up -activities are planned for the "CORE" group
. I" Y
o conﬁerence, request professional services)’

* Develop joint meetings for VTAE, special education and
vocational education staff at the local 1eveI

L - ' . (‘ p- ~ %

2 t * 3

A . k

.* A meeting to discuds admission prbcedures, program articu-

- . ' lation, inservice meetings role nesponsibilities, legal o

> aspects, -and program development has been planned.
- b

o "COREﬁ group has resolved to function as a planning group

. for a loecal workshop&for LVEC, special education and VTAE
staff for the purpose of coordinating services for handi-

i3

- capped students:
)

[P [ +

* A series 'of quarterly meetings involving an expanded "CORE"
e group have been planned.

-
A

\

‘5

v

L}

* Establish an expanded "CORE" group meeting to take pl?z

. . ifi September. . p

. » RV N
N ‘ .

2
s
. ' I

0 .,~._’ \\\~//Minutes of this '"CORE" groug +are being sent to the VTAE
a advisory committee on handfcapped students

N . .« ,
e N A -
- -
. <

- * Established a time and place to continte and expand ''CORE"

) T#pﬁ‘ groups later this month.
‘- o ~ : - ‘ . P
. - ,
4 " . ' b
o * An expanded' "CORE" group will meet on a regular basis.
, 7 g
S . 20 ~ )
- . .16




Aruitoxt provided by Eic:
. I

<

t\Questzon 4. ‘What are the recommendations for deveIBpment of vocational

education for the handicapped in the secondary school systems7
~ + '* - ‘ LI

¢ - . '
e Accelerate the mainstreaming of handicap,ﬁed students into g~ .
the regular vocational programs.

« v -

4
"Take steps to meet t%e requirement of recent federal legis-
lation on educdatiomn of handicapped students.

* ~

i 3

- N 0 N *
¢ Develop competancy based vocational courses. .

£l

e Disseminate "and- share inforpation on vocationa education
of the handicapped among the secondary 'districgs. :

[
2

* A needs assessment of teachers, administrators, employers
and inservice requirements will be made.

]

S

" Christmas tree farming, pulp industry, custodial'
home and building maintenance and heavy equdbment operator.

. Supply pre—vocational skills needed to enroll in‘a VTAE

_course. g
o s ;

T

-

A oo

Question 5. How can-the transition of students from the secondary to the
- . z . . . ] M

VTAE sxstem be improved? Should special cdheideration be giwen to the

referral procedures?

S
- T . . ' . P

e Identify handicapped students and non—students in the district
and inform them of availabhe VT4E services. SO - .

<

.

~

»
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. Make immediate ptans’to enroll more handicapped ‘stugents
in VTAE.classes. This means an immediate ‘gear up 4

\;/// 07 - service, .handicapped students.

~ 4
. . . P
. .

- - . -® Tramsfer ‘relevant information on* handicapped secbndary a

students to. VTAE teachers‘ahen student enfolls/in a o
. VIAE program. T . . ‘ A ot >

.* 7 o, -
- PR <
- -

< .
~ - A

* Conduct joint VTAE eecondary workshops to develop re- o,
ferral- procedures for handicapped students. - " —

<
s s s

%

3

.. Initiate .pre-planning for transition of handicapped ttudenté - -
to VTAE- system as part of the multi-dgsciplinary team proces
3 . r .
P4 f_; o SN w
¢ Initiate pre-enrollment counseling of handicapped students
wishing to enter VTAE schools. LA iy > , .
~J o "“.‘“- )

— . s L™ . q ’ ., \
« e e

* Set up joint meetings between’ YTAE'%dmiss1on ounselors. N
‘Include Department of Vocational Rehahilitat§‘

N service agencies when, their serVices%ﬁxe needed. .
y . ¢
4 o Y $ \ ’
5. .. LT e y Lo
Rl H T e 3 o . '

Question 6. What types of curriculum°codfdination'wiil be ' needed and who

will do the coordination?
. e -

.

Ve Develop and exchange competenc} level requfg//;nts between

secondary and VTAE staff. = ¢ . -

\ oA e '
e Hald joint VTAE and secondary currjculum development session °

h and social . o

_share ideas. . _.- . . - \

v .
~ - v

. * VTAE staff will cooperate with'ssecomdary school staff n< . A
offering jointly sponsored courses for handicapped students ' FLANN

¢ - * - ~ . -
< . . . . Iy,
[ . '

ment be utilized in additional .gecondary schools to gather further data?
A computer printout of the tables in the publication, Handicapped Students*
and Their- Vocational Needs for 197L 1982 will be available for those ¢ .

districts desiring this type of format LA A U .
3 e .- - I
Qo ' 18‘,2"' ' : ' ~ .
i . . ’ LT -
», I - ' /

-~ s ’ ' 3. < '“A? &g{ ‘W
“  Question 7. Will Lhe Exceptional Eddcation‘Needs Identification\ ﬂstru— : .



s approach to meeting the mgndates o6f the law.

. Eleven "CORE",groups affirmed that thequishedmto colle

additional data thréugh the use of ProJect PEP instruments i L
and materials. | C i ) ,

* .
» -~ ¢ . »

[y
»

® The Project PEP'data will be used as a takeoff point for .
,developing and revising vocatiqael programs for ha di— )
capped students.

-

. ]

‘. L4 Ly (3

. e - o8 . . .
- ' 4 Ll N

* Consideration will be given to replicating t)e study in )
depth in our districts : . ' .

' h v 5 N
hQuQstiQn 8. What activitfies are-necessary to provide.legislation mandates ~
on vocational. education of the handicapped?"This should dnclude the desig-

nation of those responsible for individual students. i

e Orientation sessions to 1nform local administrators of
legislation mandites. . . ] . Lo .
BN

.. ® Joint orientation and planning meetings with local admin- . o
. istra¥ors, parents and agencies to develop a community :

v . .

A . The Role of C'ommunity Mémbers : )

- Improving, developing, and moiifying vocational programs for handicapped’
stidents is a communlty probiem. The articulation of these activities néeds

to occur in geograthcal areas large enough to have secondary and post—secondary

.

school. distric%sﬂpﬁns the’ sqpportive services of rehahh}itation and social ’ ;‘
service agencies. W1sconsin s vocational technical and adult education dis~

tricts provide a nearly ideal settin for achieving the obJectives of develop- »
ing, improving and articulation of“bco ary/post—secondary vocatidnal pro-

grams- for handicapped students." Accomplishing these objectives requires the

help of people in many different positions in the VTAE district community,

e o

v - 4} A
xesearch, surveys insenv1ce medtings and organizational meetings will Y;
help, however, such activities are not a substitute for the action of concerned

indiviﬂuals. Waiting and watching for ,someone to take action will not\help

( | 83 - C
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[‘ negative effects on educating handicapped students in the community.

‘can accomplish are discussed.in- the following sections. °

9

___________handi__pﬁedwstudents.. The consequences of inaction.and apathy Will produce

1S

Indjvidual VTAE community members can have a positive impact upon voca-

tional education *for handicapped people. Some activities which individugls

A i

- *a .
, ‘ ‘ ¥ Z
Vocational Administrators - . > ) . |

- . -

Teacher preparedness for teaching handicapped students reflects to a

onsiderable extdht the attitudes and policies pf, the vocational administra- .-

“tors in the district. Teachers need to acquire the necessary ills to re~ //f‘

vise and develop vocational programs for handicapped students. Administra— L
tors at ‘both the secondary and VTAE levels can help by arranging for 1nservice

meetings and encouraging teachers to obtain skills on teaching the handicapped.

‘The prov1s1on of extra time, space and equipment should be cons1dered. Para-

“profess1onal help in the classroom would assist teachers in doing the extra

work whieh will be required in teaéhing handicapped students, Vocational
administrators can establish a rapport with employers to assure that communi—
cation between teaching staff and people in the business world are established.

This liaison*will be valuable in the placement of handicapped students.

. Administrators at both'levels\need to work together to develop a strategy
for smooth tranS1tion from secondary to VTAE schools for handicapped students.

A good follow—up on handicapped students which droﬁout at the secondary level
would be of value to the VTAE administrator. " Hand capped students dropping

out of secondary schools are not likely, to ohgain employment without further
training. The VTAE schools will eventually enr\Il-manylof\{yESeldropoutslll, o
The secondary school follow-up of dropouts would be valuable to VTAE districts
in identifying these students in the one to five year-perid after leaving .
high school., Finally, adhinistrators should be hiring teachers with ex-

_perience and training in teaching, handicapped students and those teachers

whose attitudes toward teaching the handicapped are positive. . ~

- (

Vocational Teachers ' . —

v
R 3

3

Vocational teachers must be prepared to teach handicapped students, Pre-
paration can be accomplished through additional schooling, inservice work dnéd

o ‘ * .
sy Uy -~ . . )e
g %0 4 . . . .




,lilli.“the actual,teaching of handicapped students. Teachérs should be aware of the ]
R characteristics of the major types of disabilities such as educablegmentally =’

retarded ‘emotionally disturbed learning disabled as well as- physical dis-
4

abilities and hearing and visual 1mpa1rments and know how"to identify these

]

disabilities in the classroom. Modification of -existing ¢ourses to accept .
- . .o

handicapped students into reghlaryclassroom must be done. Téacherskshould

——— . ©

also be personally aware of individual student-needs. Once these things dre d

accomplished teachers will be able to rEadily accept hand1cdpped students,

- into ﬂhe regular classroom. " ] ’ ' /
-] . ';' . - ¢ “ i .
<

Vocational teachers can’ provide assistance to others in the community in,6 .

several ways. Counselors need to be informéﬁ‘bi_existing veocational programs
which are modified for handicap ed'pebple. Secondary and VTAE teachers c¢an '
establish communications to mutdally°help students make the transition to a
VTAE system.' Secondarx teachérs can ‘help handicapped students explore VTAE .
options. Beidg involved in help1ng handicapped students in the classroom
and in. career guidance W1ll not only help. handicapped students but will also
sharpen teaching techniques and increase the effectiveness of vocational

teachers in general.

! . - !
.

Employer's Role

r

.
v

" ' .
Under. Section 503 of the Rehabilitation Act "of 1973, employers doing
business with the feﬂeral government must take affirmative actloncto hire

hand1capped 1nd1v1duals 1f the government contract.is over $2,500, and em- |, ’ 'A

ployers must develop an affigzpative action pl;r if the contract is over
I

'$50 OOO or 50 or more people are employed. is therefore important to

. i,'learn about the capablllties of handicapped people and the1r records as
employees. Legislation in 1977, Public Law 95=30, allows<§mployers_to take
an extra tax credit for each new handicapped employge‘which has been referred
from state vocational rehabilitatlon services. A standard tax credit for
1977~78 of 50% of the fﬁrst $4,200 in wages pa1d to each new employee is
‘available.' The tax credit ﬂimit is $100,000 per year. When the new employee
.is hired, an additional 10% of the first $4,200 of annual ‘'wages may be tgken.

. The employee must have a mental or physical disability which 1is a substan-

tial employment handicap. With this kind of legali and monitary incentive, .

an employer would benefit by cooperating with VTAE schools in identifying
7 . * .

- S ' 25
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.

- . 'qualified handicapped people available for employment. Employers need to
' work closely with VTAE instructors in identifying and redesigning jobs fo%
handieapped people. Te,cher—éhployer cooperation in designing jobs and '
'developingotraining “for redesigned jobs would ultimately be profitable for

s - ‘ employers, teachers and certainly handicapped people. Methods of sharing

Agency Role - T, S

-

+ programs at the VTAE level need to work directly with persons who are doing

the actual teaching, Working wi}h administra{ofs to get thzﬁgandicapped‘

‘_person enrolled is necessary. However, counselors have Val lé information
about their clients which may be of help tqg a vacational teadhé& in teaching
or'developlng vocational programs for specific individuals. Knoﬁing the'

learning modalit1es used by the handicapped would be helpful Being' aware

cher in conducting classes, . . - ) . .
. i, N . o o ’ .

o Agencies need to.alert vocational administratofs to the 'services which ,

1
<

their agehcy can provide and who to contact to obtain services.,
g y P C . .

t .
' . . -
e . . . &

v o,

8 .

L

. - EvaJatyion\of Secondary VTAE Articulation to Improve Vocatlonal Education

\ ) to Handlcapped Students .

!here are two major criteria for evaluating the effeCtiv§:ess of sec- '

ondary and_VTAE artiCulatiOn efforts to improve vocational educatiem for i
handloapped students. The first is the effect upon the number of handicapped
persons enralled in VTAE schobls., An effective ‘strategy should substantially

&ncrease the number of handicapped‘persons enrolled in VTAE courses..

~ o . .
’ - 4

¥ '3 ‘ ~

tional programs wguld be a sizeable increase in the number of handicapped

., pe¥sons, employed in the community. The purpose-of vocatid:al edugation
is to provide programs which’are directly related to the preparation of the -
individual for paid or’ unpaidlemployment or fér additional preparation for

. a career requiring other than a baccalaureate or advanced~d§gree. If an -
< . ) he ‘ . '

n

o . ‘ ) ) S ' o
. ) 15 o
' . .

, B Counselors from agencies which place handicapped students dn vocational™

s of tolerances.for_classroom and peer pressure “would help the vocational ‘tea-'

b The second and most decisive indicator of a successful delivery of voca-

H




" increase in the employment of handfcapped_pgepia\;;dnot evident, we must
. concludé that we are not fullfilling our purpGEZ‘ that, a re?SSessment of
our strategy is needed; : T ’ 3 g

[ . . .
. . ! ., hY [

'Community Citizens and the Law .

< 0

The legislative intent of the recent series of laws regarding the
»A«t —— * Al
‘ educacion .of handicapped people is clear. Handicapped people 'will be ad-~

mitted to the mainstream of society.' To backup the legislative intent,

‘

L . scores of class acgion suits have been initiated throughout tﬁe ﬁation to

obtain rights for handicapped people in the fields of education and em-

K

. '1!loyment. A greatgﬁfiority of these suits are being won by the handicapped

persons.

e

g bimont publication, AMICUS, published by the National Center for
] - Law and th Handicapped Inc,** contains up-to-date reports on individual
° 'suits and t status of the litigation procedures. This publication and
othexs provg a barometer of litigation results and show that the courts
‘are confirming what the laws are mandating .. The recent flurry of litigation
. 7“ reveals the existanee of at least two groups of peopée in our society,
AR those who _are advocating rights for the handicapped and those who grant -
\ these rights only after litigation processes. Although litigation is a

valuaBI .and necessary tool for obtaining the rights of handicapped people,
- E

it also tonsﬁmes great amounts of time and money., An immense amount of

time and money resources could be saved and servieces to handicapped+people

quickly improved if educators, employers, and others involved would help open

&

R the door to thé mainstream of society” for handicapped people.
s, , . . © . . ‘
N ] . , . - -

f . \ . . . , ‘e .
X . .
Public Law 94~482. The Educatgon Amendments of 1976, Title II. -Rules
) ‘and Regulations in Federal,Register on.October 3,1977.
o * bublic, Law 94~ 142. Education for all Handicapped Children Act of 1975¢
- Rules and Regulations in Federal Register on August 23 1977, - - .

LY

’41.-

Rehabilitation Act of 1973, Section 503 and-Section 504. Rules.and
Regulations in Federal Register OR, January 18 1977r

%% National{Center for Law and the Handicapped, Inc., 1235 N. Eddy Street,
N SodtH Bend, Indiana '46617. L ” ‘

. - '

RN ’ B o’
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SUMMARY OF PROJECT PEP ACTIVITIES

<

3

Project staff ‘'with the cooperation of® teachers and administratoxs in

Wisconsin's secondary and vocational, technical and adult- education schools

ak

. x(VTAE) were able to identify numbers, chara&teristits and vogational needs
“of over 3, 200 handicapped students.ages l&~21 in Wisconsin s-ﬁ&blic schooL
- systems. Also ideanfied were the barriers which keep students from en- 4
) rolling in and completing vocational courses in VTAE schools and suceessful )
techniques used in working with handicapped students. In working’ with ) ;
the' secondary and VTAE teachers it was evident that a positive attitude

@

toward working with handicapped students prevailed.

o

Meetings of the "CORE" groups which were established at the dissemina— . ]
tf6n conference held in August 1977 are still béing held. ' The "CORE" groups \
were_made up of six vocational'and special educators from secondary and VTAE
schools in each of the 16 VTAE districts. The purpose of the "CORE" groups

. ; Lo : . ¢
is to articulate the development and improvement of vocational education for

handicapped students and to develop a strategy to help secondary students
“enroll in VTAE schools. Each of the "CORE! groups were provided with infor-

mation on the number of handicapped students in their districts= their ' ;

characteristics and their vocational needs. Secondary teachers indicated

that over 657 of éheir handicapped students age 14-~21 could benefit'from

VTAE schooling. :f. - . R SR

s~ N ' . -
" rd

. Vocational*teachers and administrators must be proficient in providing
vocational education tb handlcapped studénts. This proficiency can be ob-~
taired through.insérvice training, additional college studies, and by the

. actual experience of teaching handicapped students. Required certification
o for vocational teachers on how to teach handicapped'students would improve’

- ’ "ﬁ

the delivery pf vocational education to handicapped students .in. the secondary

Proj_ t PEP helped establish many new liaisons between vocational- and

special educatgrs and between secondary and VTAE personnel. It is hoped ' .

ooy

that these liaisons will be valuable in helping an increased number of handi-
capped students obtain employable skills through VTAE classes.

. .
: . e A + 4 « i »
2 - ¥ Hedgir
v ¢ . .
‘
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4 .Project PEP Dissemination and Articulation * . '

*at the Y

.-
) -

v

Administrative Leadership Conference
Qualiti Inn - Madison . : 0T

August 3, 4, 5 1977 S

o

o 4

. (Please refer to main Conference agenda for meal and hospitalidy functions)

-
5

o

. .

¢ 3:10 ~ %:30 p.m.

~.  Topict

P Chairperson:

Presenters:

.
+ "

v ) Topic:

Presenters:

¢, $:00 p.m.’

>, Panel:

. WEDNESDAY ,. AUGUST 3, 1977 o . L o

,- Topic:

Chairperson: *

< . [

Wisconsin Room (K”‘B and C)

Progran E’vaZuatwn and PZanmng for M@et'mg the Tra'z,n'z,ng
Needs of the Handwapped, Projecét PEP

M. Douglas Ray, Wisconsin Vocational Studies‘Center

Lloyd W. Tindall,’ Project PEP Director - ‘ ) N
Wisconsin Vocational Studies Center

Marion E. Franken, Project PEP Associate .
Wisconsin Vocatiopnal Studies Center, ] : .

Vasant Kumar, Pfoject PEP Associdte
Wisconsin Vocational Studies Center

« -
N f

Help. from Wisconsin's Educational Administrative Agencies

Jamés Urness, Vocational ﬁducation Consultant, Specia1~~
‘Projects; Wisconsin Board for Vocational,qTechnicaI . -
and Adult Education . .

Preston Smeltzer, Supervisor, Special Needs

Bureau for Career and Manpower Development ) -

Wisconsin Department. of Public Instruction )
. . ) - " A

Thomas .Stockton; Supervisor, Mentally Retarded c.

Bureau for Exceptional Children *

Wisconsin Department of Public Instruetion

‘v N B . ' . ‘m,‘

-

CORE Group Dinner Meeting - Executive Room

Project PE'P Data Revzew and CORE Group Organ'z,zatwn

J

Lloyd Tindall g N

.Project PEP Staff, Marion Franken, Vasant Kumar, Lloyd Tindall

N °
i
[

30 “

&

CORE'Group Organization

3
£
»
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ThHuRsDaY, AucufT 4, 1977 , _ ‘
¢ - / E . ’ 2 !

il .

8:30 ~ 10:15 a.m. Wisconsin Rodm (A, B, and C) ‘ : .

>

Topic: Prepamng Handwapped for: the Workforce - Articulating
Infomatwn and Trazmng for Secondary and Post—Secondary )

Chairpgxsgn Lloyd Tindall

|l : -‘
Presenters. Bill Eddy, Educatiord Program Specialist, George Washington
- ~University, Mid East Regional Resource Center, Washingtgk, DC
‘Marc Hull, Associate Professor of Vocational Education,
.o . Texas A and M University, College Station, Texas

Question and answer session

\ =

|
1
l

10:15 - 10:30 a.m. Break

«
. . 4
. L4
. 4

10:30 - 11:30 a.,m.I Individual VTAE District Meetings (for meeting,room see below)

Topic: Setting Priorities to Facilitate Articulation’Bétween
“ Secondary and Post—Secondar-y Voeational Education for .
. the Handwapped s ' o : Ly
Chairpersons: CORE Group Leaders ) ( )
Blackhawk, Room 202 . . . . o L. Walt;r‘Babula R
MATC-Madison, Room 203 . . . .. . ... Rosalind Levin .- ¢
. District One~Eau €laire, Room 205 . -i" . Robert Birchler
So- o Fox Valley, Room 206 .. R . L?ri Wsysns
Gateway, Room 207 . . .*. . . . . Florence Wesselius -
i Lakeshore,-Rooﬁ 208 e e e s e . Ponald Pritohard
o Mid-State, Room 211 ., s o e ' Max Farning ) '
g MATC—Milwaukee » Room 210 EEPEI . Phyilis'Jelich . .
S © . Moraine Park, Senate . . . . . . bEuéene Bogard '

v

Nicolet, Senate. . . P et
'Borth Central, Wisconsin Room™A™ w.. .
Northeast Wisconsin, Wisconsipn Room' A .
Southwest Wisconsin, Wisconsin Room B .

(Western Wisaonsin, Wisconsin Room C . .

Wisconsin-Indianhead, Wisconsin Room C.

S - 31

Waukesha County, Wisconsin Room B .. .

Rose Nelson ~ -

Russeil Paulsen ,

' Hank Wallace

Maxine Doyle
Jose Vasquez
Philip Malin
Richard Roder




~

1:00 - 2:30 p.m, Mini Suites (Room numbers zleZ be posted Wednesglay, August 31)

) Topic:' Role of Student Services and Research and PZanmng Areas
in the “Vocational Education of the Handicapped

-3

N

P "

Chéirﬁerso?: CORE Group Leaders
. 2:30 ~ 2:45 p.ii. Break (Wisconsin Room) _ ) :
I " / 3 ) - =~

2:45 ~ 4:15 p.m. Mini Suites (Room nw’nbers will bé‘pos_‘t_ed Wednesday August 31)

—

.

-

le of the Instructional. Services and Field and:Commnity
S, rvice Areas in the Vocational E'ducamon of the Handwapped

>
AN

Chairperson: CORE Grgup Leaders RV
. - :

]

v )
FRIDAY, AUGUST 5, 1977

- «

8:00 + 10:39 a.m. Wisconsin Room and Assembly Room

\ . Persong‘with last names A thz‘ough L please go to the
S Assembly Room .

‘irsons “with Zast names M th.rough Z, please go to ﬂhe
seonsin Room.

- ng
PNNod

.= . Topic: Dealipg with Role and Sex Stereotyping in Vocational Educations_

Chairpersdéps: John Hartz and David Miller
k . Wiscon%in Vocational Studies Center
Presenter: B. E. Jessee, Professor of Counselor Education, Universityv
of ‘Missouri .Kansas City* o
A\
)




T a ?‘ - PROJECT PEP DISSEMINATION AND ARTICULATION '

L]

L]

R \ o T
; Wednesday, August 3, 1977, 6:00 p.m. - CORE Group, Dinner Meeting in the
9 : - s Executive Room

< s

v s TOPIC?“LPﬁbject.PEP,Duta Review gnd CORE Group Organgaation
. e i, . R

: Lloyd Tindall

. ' | x \
. rojeét PEP Data review and question and answer session. Project
: PEP Staff, Marion Franken, Vasant Kumar and Lloyd Tindall will
briefly review Project PEP Data and answer quest;ons concerning
the developme?t and utilization of the data.
. -~
i " .
II. CORE Group Organization
§~§§>§§§& 1. Introduction of CORE Group members. - . . '
- . ‘ \ *
2. Project PEP Data review procedures.
/2/ 3;J_Appoint recorder to provide a feedback of CORE Group proceedings
. 4 Plan for 10:30-11:30 a.m. meeting of all persons within each VTAE
. . 'distridt on Thursday, August.4, 1977. The CORE Group leader will
conducﬁ‘this meeﬁing and the’ Thursday afternoon meeting of the
L CORE Group. .

- - ‘ . N & . . - o R ‘,
’ The CORE Group should decide what types of information they would '
ike to obtain from the non~CORE group personnel attending the

0:30 session- on Thursday. . (Refer to Agenda for 10:30 8.m. meeting
on Thursday, August 4, 1977)

N




’ PROJECT PEP D‘SSEMIﬁATION AND ARTICULATION

X - . o

2 Thursday, August &, 1977,'10,‘:30 - 1i:30 a.m. s
B ! . i - . .
e - TOPIC: Settzng Priorities ‘to Facilitate Aiﬂtzcuia'b\wn Between Secondary )
and Post—Secondary oca,twnai E'ducatwn for the Handwapped
':\T_WT" . O »" ' ’ . PR °
- CHAIRPERSO_NS: CORE Gropip Leaders S L
SRR ’ < P - o f ‘
po . . | .
, - " The purpose®f this session is to obtain input from the persons at the
* Conference who are not membens of the CORE group and to b;ei;ﬁthe articulation
; process between secondary and post-secondary schools in t provement and

. development of vocational education for the handicapped. Some of the infor-
N mation which the CORE group could utilize may be obtained by answering the
following questions. ’ , 3 .
. ~ ) : -’ A .

.
.

- 1. .What areas of -the Project PEP data are most important in the articulation
" . process for the development and improvement of secondary and VTAE
Ve vocatibnal education programs for handicapped?
( ¥2. "Who are the Key people in the secondary and VTAE schools who will be ~
e involved in the articulation of vocational education programs for the
handicapped? . i L !

, .
, 5 [y
* N /3 MR * . .

3. What type of'commdnicationQXn;;d to be set up or maintained among those
in the VTAE district (seconda?y and VTAE personnel) interested in
“u developing and improving services to the handicapped? Co ' .

d T~
. N - - " - - ,
< ‘e N i
AR
-
- .

4.  What problems concerning “the educating of the handicapped should be ,
- approached by the CORE-group?

v,

\l

-

FLaCYo
Mg,

s " . ’ . R 8
. . B

¢ 5. What-referral procedureSxare needed to facilitate the movement of handicapped
students from' secondary to VTAE programs? (i.e. standard forms, information .
7 on each student, cPannels 6f communication) y

. -»* l; X . . s
v

R s




PROJECT PEP DISSEMINATION AND ARTICULATION
DB ‘ o :

-

_ Thursday, August 4, 1977, 1:00-~ 2:30 p.m.

N

CHAIRPERSON: CORE Group Leaders

The purpose of this session is to discuss the roles of the Student”
Services and Research and Planning areas of the 'VTAE district in serving
the handicapped. Secondary/VTAE articulation will be invblved in many
aspects of this planning. The following topics are involved in developi&é
. and improving services to the handicapped. Time will not allow a discussion *°
on all areas, therefore, select those which are most important to the CORE °
Group. Pl record the progress of the Group and identify future activities
suggested the -CORE Group. Lo

& S

The following questions may need CORE Groﬁg,attention.

=

STUDENT SERVICES .

l. What admsswn procedures{academc levels- apd dgswabzlzty of
entry aspects need to be Formed? -

¢
@

What will be the counseling procedures? .

1

N LY
-

What are effective testing and evaluation procedures and how wiil.,
they be used? . . . . ) e
P8 S

R

What supportive services, remedial servzces, transpaation, housing,
.and financial arrangements for handicapped studentS‘wi\_'l be ,needed’?

‘ ’%’" ~:" : AN
Who. will coordinate interagency Jiaison, for school and agency -
services to the handicapped? - B e

kY ¥

ar
.

¢

R

Who will écordinate follow-up Q? the hanciicappe ‘students after
graduation and employment and who insures that/follow-up is done? :

.o }




Y,

. ) / v
o . hd _ ,z N ~
mwmmAummmc‘ \ - R e
~ 1, : ' ' .
1, What communzty surveys regardzng educataon and employment of the
. "handicapped are needed? < o
¢ ‘*a ¥ ot N ‘

. , ¢ o R ) * 3 oy ¢

a

. -
oot ©

F . .
2ﬁﬂ wgpt inservice training: progects for teachers and_ administratoré ar
eded?

+
? <

. " 4

L) -

e

3. What type of planning for: facilities nodﬁfication,are needed? -

. . [
’

4, 1Is znterpretatzon needed in-planning for compliance -
with recent laws requifing education. of the handicapped non— ”

discrimination, and in providing service to the handicapped’
k4

*
Iz - o
- S

¢ ‘.
*

5. Is research needed on developzng znstructtonal programs for, the :
- {andicapped’ g ’ . N

v
a

. - - \ ‘ .

6. What, if any, alterations will be needed ir the levels of authority -
and responsibility of various educatdonal personnel in order to-
plan and implement programs of service to handicapped students? -

N z

o :
‘ -

-
£y

7. How should responszbzlzty fbn.the status of a specific handicapped
student be assigned? g F .

O 1
.

N
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PROJECT PEP 'DISSEMINATION AND ARTICULATION
o v ~A N ’ . . S
Thursday, August &, 1977, 2:45 - 4:15 p.m. . .o

-
<

(. CHAIRPERSON: CORE Group Leaders

“ : -
' .

T Rt ? The purpose of this meeting is to discuss the role of the Instructional+'
Servfces and the Field and Community Services-areas "of the VTAE districts

in serving the handicapped. Secondary, and post-secondary articulation will - ; ]
. |be Involvéd in many aspects of this@plannipg The following topics are . ‘ )
- invalved in developing and improving services to the handicapped. As in the B
i preceding session, time will not allow a discussion on all areas, therefore,
” select those .which are most important to the CORE ‘Group. Please record the
progressgof the Group, their concerns and problems and their suggestions
for future activities. . . ' ’
ghe following questions may need GORE Group atten%ion;
e INSTRUCTIONAL SERVICES =+ = N /
1. What type of inservice traznzng on teaching the handicapped is
© needed? . '
|
~ “ /\
L % g,# } P .
Fer . .2, i1l tnfbrmatzon on hapdicapped ‘gtudents®be transferred to the -
N VTAE district and finall o specifi¢ VTAE teachers? 4 i
¢ _ 3. .How and whawilleoordznate and artzculate the secondary and VTAE
o curriculum for the handicapped? .
C : )
. ’ "‘L . o ' LN / : ‘
. : 4. Will acquigition of materials on teaching the handicapped be.made?
b < ) ’ - - . -~ ! T ~ -
. L4 ‘ s ‘ , P .
. \\l ‘ -
. 5. How will 7’\e modszatwn of vocational curmculums be, carried out? - ., .
(‘ .

<

v

;/;6-“ﬁ;at gupportive services will bg. fedded to maintaid the 1nstructional
areas? (d.e. remedial support in reading and math and 1mprov1ng
l;i.ving skills) " :

.
‘o1 . o . ‘
s ° . :

% ¢
1

, 7. -What will be the policies on class 8ize and the minimum and® maximum
* 7. _ *  enrollment requirements? . : .

‘h. " . . . - - 1 . v c(




H ' . ) - . ’ .?" M
FIELD4§ND COMMUNITY[SEKVICES .

. . What type af non-credit outreach programs will be necessary? This
may include parental information for parents of the handicapped,

- and infornijt:“ion on employers and employment of the handicapped.
. ‘ s .

. .
. . .

‘ &

2
v

I
|
» Vi o

-
. .

- ‘ <

2. will suppothive service programs in milti-locations be available?
, P ‘ .
|
{

3., What follot’a-up and interagency coordination will be needed?
o/ X i

»

-

Aruitoxt provided by Eic:
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. ] ‘ PROJECT PEP DISSEMINATION AND ARTICULATION : S .

LY
. PR
2 - mn "

B ) Summary of Artifulation and-Development Activities
T~ . .; -~ ~ » 7

-

s . . . Y . ’ ] . -
{ ' . THE CORE GROUP- FOR THE RESPECTIVE VTAE DISTRICTS .
’ ¢ ; SHOULD HAND IN A SUMMARY CONTAINING THE FOLLOWING ~
“ INFORMAZION.AT THE CLOSE OF THE CONFERENCE. ‘
oo o - o 4
- . . I. .‘What are’the recommendations for development of.programs for the..® . g

handicapped in the-VTAE districts? This should include specific
i activities in Instructional Services, Field Services, Research and”

™o
'

a

L . Planning, and Student Services and a format and timetahle for
. . carrying -out these activities. e -, t 9
1 g ) -

. ' .

. Vo
f 2. What secondary and VTAE activities need to be coordinated in,the .
development dnid improvement of education for the handicapped? This |, :

- should include the role of VTAE, LVEC and Special Education personnel
» * - "in the coordination activities. , < , . .
R ' ) ~ ~ ' . .
- - . 'w

3. What follow-up activities are planned for the CORE group? (i.e. plan
—- additional meetings, add more members, plan district j~conference,
request professional services) T ‘

< o

- . ) @ . t

ES

4. What are the- recommendations for development of vocational education

for the handicapped in the secondary school system? - "

-
[} -
- .

o e i ’

N : . " ~ 7 - Ve
- N . _
) * 5.” How can the tramsition of students from the secondary to the VTAE system !
be improved? Special cpnsideration should be given to the refertal \ ..
. procedures. . .




T ‘e - . R . .
'n, . . : o 4
. ! ;‘ ' J " ¥, e
. < IS .- R Y
- ) = & . » > . - '? f fy Y -
‘Summag of Articulation and Development Activities, contirued )
© . . ) -;Y . > . - /’ ‘
' \6 + What types’ of curriculum coordination pﬂ:edures will be ne%ded and | )
.+ who will dg the coordination? . . - T -0
- L ' . L
G . g > ~ .
. X3 » w >
s - 4
. N e . t ' T T
K ? 7. Will the Exceptional Education Needs Identification® Instrument be e {o Lt
/ utilized."in additional secondary schools to gather further datg? e
. A computer printout of the tables in the, publication, : Handwa?ped b -
3 'r Students and Their Voeational Needs. for. 1977-1982 wild, be availa’ble .
. b f‘or those districts deairing this type of fo.rmat,\ . - N
Ju + R > ) ¢ . ."";‘Q‘* . “"‘/J( . N
. ) . ', . . .- ) .
“e . . . ... - e . .
» ‘ . - . G . -
N . ~ AL S X
. ' ) * X [ ) LY 4 , - B
8. What activities are necessary to ptrovide Qompliance with legislative
manddtes on vocational edueation of the handicapped? .This should. include N
the designation of” those responsible ,for individualastudents.
‘p o . )
3 . N ~ . . . ;. @ . 3
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\}\ > \CORE" Group Members Attending o '
> « . ,t:he .
Project PEP Dissemination 'and_ Articulation Conference ~ 1
“ - ‘ * \ . J ‘ ;. ) ' ) . ,
2 Vocatwnal -Technical and Adult E’ducatwni Personnel S .0 SO
'f: g\, . * Le , h ‘ - .
' . .«_.h_Robert Bircher - . " *Maxine Doyle )
. District One Technical Institute- ) Southwest Wisconsin Vocational, -
Eau Claire ' . Technical Institute
e 620 Clairemont Ave., : Bronson‘Boulevard ", ' <,
-Bau Claire, WL 54071 ' Fennimore, WI 53809 h
*0rval 4. Gabriel ‘ ) © Jame® R. Nelson . _
~  District One Technical, Institute- Sauthwest Wisconsin Vocational,
. Eau Claire - . . _ . Technical Institute *
© 620 Cla;remont: Ave.’ . Bronson Bouleward T o
, Eau Claire, WI . . 54071 Fennimore, WI 53809 i
», R L e f [N ’ . -
T ‘ \ : ' « Kkkghkkhkhkkkihk . . .
< Michael Stacy. - R "
District One Technical Inst:it:ut:e- ‘ ; *s o ‘ ’ I e
- Eau Claire ] Rosalind Levin e -
S~ <. 620 Clairetm)nt: Ave ’ ‘ N ’ Madison Are&Techﬁfcal College °
: st . : 21¥'N. Carroll St. :
. Eau Claire,” WI 5407 : . :
L atre, WL, 4071 : " Madison, WI ~ - 53703 )
s ~ 7 T M .
o Doug Hmt .- ’
) - District One Mechnical Institute~ - Cal;l Brice
- ~ Eau Claire /' Madison, Area Technical Colle'agf
. . 620 Clairemont Ave.. - e ol B 03 * J
~ e “Eau Claire, WI & -54071 - gon, 3 : o X
o w kkkkkkkhkkkkikkkk ; I
e "*******’f*.******* L . . ) o SV
I I _*Walter Bgbula =~ = ’ ‘
S *Ph’LZ‘Lp Malin . - ‘
' S Western Wlisconsin Technica} Instftute , '-g%‘i“ék}éﬁggegﬁcwsumte . T ]
R Is'ix‘éh and" V‘ige Strgzggl IR Administrative Lenter
" . La Crosge, - Jangsville, WI [ 53545
) William Campbell i ‘ ' o AN S
. Western Wisconsin Technical Inst:it:ut:e L Cynthia BagZeyxf . '
L. Sixth and, Vine Streets Blickhawk Technical Insfitute- v
. - . Beloit Campus‘ i :
La Crosse,.WI 54601 . ‘
R s . 1149 Fourth St A - :
kR R gk A dkddek o Beloit, WI ,:53511 o
) e o *******{i****i** e .
* “CORE" Group Leader e . ;e . | S B
4 . . . ) , b - °
S . . . 1 '
- ; . 41 . d |
i - - M e M ! ¢ . a B




3 - 3Vpcational, Technical and Adult Bucation Personnet~cdhtinued ,

oo e
*Phyllis Jelich.

-

»

*

_Kenosha, Wi

»

*Florence Wesselius
Gateway Technical Institute
.Dist¥ict Office

3520:30th Aye. -

-

53140 .

(Q

‘****************‘

~

, *Jose Vasquez

-~

Mbhammed Malik . N
Waukesha ' County Technieal Institute
800 Main Street--

Michael Schulte ‘
Lakeshore-Technical Institune
1290 North -Aye.
Cleveland Wl

3

53015 ‘; .

*Dpnald Pritchard = M
Lakeshore Technical Institute
1290 North Ave.

Waukesha County Technical Institute , Cleveland, WL '53015
800 Main Street « ‘
- o e e de e Je PP e e e e e e
Pgwaukee, WI 53072 ) . «

. *Lori Weyers < \

Fox ValNey Technical Institute o
1825 N. 'pluemound Drive )
P.0. Box 2277 Y

-Pewaukee, WI 153072, ‘ Appleton, WI 54911 ‘.!
KN AR kR

—

Harold Bessette

‘*Fugene Bogard -

MilwauKEE“Krea“Tﬁéhnical College
1015 N. Sixth St. .
Milwaukee, WI 53203 .

Milwaukee Area Technical College

© 1015 N. Sixth St.

Milwaukee, WI 53203
L kkkkkkkdkkhk Tk kkk

)

Moraine Park Technrcal Institute-

dekkdk kokdodk hkkhkkk

*Hank Wallace 3 \
Northeast Wisconsin Technical Institute
2740, W. Mason St.

‘Green Bay, WI ,54303

Rodney -Kjell ' ’
Northeast Wisconsin Tech ical Institute
2740 W. Mason St.

Green Bay, WI 54303°

<

c o dededo e oo de e e ke K de e de

e - . q
*Dr. Max Farning
Mid-State Technical Institute °

Fond du Lac. Campus Toc
‘235 N. National Ave.
Fond du Ldc, WI 54935

- - A
Pnilip Stoll . g
Moraine Park Technical Institute—
Fond du Lac Campus-
235 N. Nat#onal Ave.

Fond du Lac wI 54935
****jv********** ?

\' .

* "COREY Group Léader

o

-

500 32nd St., North )

Wiscongin Rapids, WI

v ! .

Randy Facklam

. 54494

e

Mid-State Technical Institute

500 32nd St., North
Wisconsin Rapids, WL

AN ***ikﬁ**********
*Dr. Russell Paulsen
1000 Schofield Ave. .

Wausau, WI 254401

~
N

42 - .

54494

-
-

P

North Central Technical Instituté®
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" f// Voedtional, Technical and Adult Education Personnel continued

.

“*Rose Nelson -

Tr o,
5 v

P.0. Box 518
Rhinelander, WI

Donna Passer

»P. 0. Box 518
‘Rhinelander, WI

N 4
s

o

54501

54501

* “CORE" Grouﬁ Lead%r
N R 1

Q

e

’

:%

A

_ Nicolet College and Technical Inst:il:ut:eﬁJ

~

Nicolet College and Technical Institute

Andy Suess
CESA 6
726-W:

e

Park Ave.

" David Reiginger
< 1411 Ahrens®
Manitowoc, WI

Gerald Mikunda
CESA 11

.Sunset Memorial Hi
Whitehall, WI

Al Szepi
CESA 11 , -
LaFarge High Schoo
~ LaFarge, WI = 54

) o

-

Bob Moen

La Crossg Public S

- 432 Cass St, ' -
La Crosse, WI |

4

James 0Olds
405 E. Main St.
Platteville, WI

B

Lot

Chippewa Falls, WI .

\ -

54729

54220

]

gh School
54773

1
639

chools.

54601

Hammer Robbins School

L Jd

53818

Local. Veeattonat Edication Coordinators

..

K]

3

" . Shell Lake, WI

. Madison, WI

*Richard Roder

Wisconsin Indianhead Technical
Institute .

Box B ’

54871

Hugh Smith D :
Wisconsin Indianhead Technical
Iustitute
Box B

Shell Lake, WI 54871,

ko dedkdokdokk ko dkdokk L '

- .
-Gete: Saymoszek
2001 Monroe St.
53711

. Audrey Lehman

East High School °

2222 E.-Washington Ave.
Madison, WI' 53704 -

Ken Sedbrook

CESA 15

Monroe yigh School
Monroe, WI 53566 .

James Schultz
Edgerton High School
Edgerton, WI 53534

Al Pitts a
Usp #1, Administrative Office

2230 Northwestern Ave,

Lake Geneva, WI ¢ -53147

. R@cine, 53404
Don Anderson. .
Badger High School
South St.




FEahd
e

- e

Z~ Franklin, WI

v

i

2]

T

vy

LR 2

Ralph Kmney ¢
Waukesha Publié Schools
:222 Maple Ave. .-
Whukesha WI

°

53186

Dule—CucuZt ;~ .

“‘Bublic Schools | °

WIQO N7501 Lilly Road
Ménomonee Falls, WI -
b . -

9

53051

Al Block ~
" Franklin Public_Schoe

-

‘Milwaukeg, WI

BO—s. North Cape Road

53132
Robert Tho?r-tpto
PubIic Schools .

9333 W. Lincoln Ave.
West '‘Allis, WI 53227

-
D

- Cdrol Miller
West Bend Public Schools -
-1305 E. Decorah Road

Wést Bend, WI  ~ 53095

Ketth Myers

Lomira High School
Lomira, WI 53048
Paul Muller ° %
Lighfoot School -~
111 First St.
Sheboygan Falls, Wi

A

Herbert Schnéider
Sheboygan Public Schools
830 Virginia Ave. "
Sheboygan, WI 53081

-

53085

Ev Marg ’
North. High School
1110 W. Smith Ave.
Oshkosh, WI' | 54901

"*

, -
i

Karl Powell
‘Milwaukee Pubiic Schd‘is
P.0. Drawer 10k %

53201

P -~
K
, & ~
;

. - o N .
Local Voecational -Education Coordinatoz;s continued- S

" Jack Crowley
CESA 9
1927 Main St.

v 8

\

Green Bay, WI 54301

Fréd 0P0n30h0k ) . ’/}

Shawano High Schdol . . /

1050 8. Union St. '
. Shawano, WI 54166 /

-Briice Lakose - '

Lincoln High School
311 Lincoln St.

Wisconsin Rapids, WI " 54494

- Dennis Cairns
CESA 7 ' A
) Route 5, Box 80

© Stevens Point, WI

)

54481

Gary Leanord
* City Hall
' 407 «Grant St.

‘' Wausau, WI 54401

Fred Skebba
CESA 2
+P,.0. Box 168
_Minocqua, WI

R Y

545&8 o

Garth Wilcox

Tomahawk High School
East- Kings Road
Tomahawk, WI <« 54487

- v e

¥ Waltér Bucki:
+.% CESA 4~

" Ladysmith High School
. Ladysmith, WI - * 54848
k)

Fred. Schlwhtmg

) CESA_l
. Washburm High School °
Washburn, WI 54891
.‘R ' |
44 :

—y




‘.Spectal Education Directors

Steven Stevenson

~ CESA 6
725 Park Ave.

"

Patrgeia Burdick :
//A;QD;;iverview Ave. L.
aukesha, WI - 53186~ -

Rgcine, Wi 53404

45

’Chippewa Falls, WL 54729 L
M . . o ' ’ Alice Kudlata
o . Richard Hentschel ‘* Milwaukee Public Schools
. CESA #11 ) . P.0. Drawer 10K
. 205 Main St. Milwaukee, WI 53201
Onalaska, WI 54650, -
: . . P Robert Rucks
. Thomas Lovg: =~ =~ 72 S. Portland
CESA #14 o Fond du-Lac, WI 54935
. 1020 Lincoln Ave., . : o )
: i F?nni?ote, WI‘ 53809 Tom 0'Brien o
’ N 1247 Van Treek Trail
’ Ruth Lobmis Sheboygan Falls, WI 53085 °
N\ Madison Metropolitan School District
. 545 W. Dayton-St.. , -
# Grant Rehder
i Madison, WI 53193' ! *215 §. Eagle St. ',
- - * Oshkosh, WI 54901
Sue Richter’ . '
clo Ruth Loomis ' .
; Madison Metropolitan School District Joﬁn Freehill .
« . 120 E. Harris St. .
545 W. Dayton St. ) Box 2019 ‘
) h Madiso?, W} . ?3703 ; * . Appleton, WI 54911
o 6ayla R. kegex ; ~ - Helen Toppe «~ *
CESA s - ~
1715 Division St
. - 545 W. Dayton St. Al oma, WI 84201
Madison, WI 53703, B -
) o v ¢
Ses N ! . ., . ﬁ . e
/ Richard Ostergren * ?’ﬁzwgos’mgiﬁﬁl .
. CESA_#1.7 ~— , o PP o
L CourtN\Jouse ) bePore. vr ., séu1s, I
gwa -Janesviyle, WI - 53545 . ’ . \
L, . 4 Keugh Farold Gilliland « * ot
= J 5 . CESA #7 N
o ) te 4, Box 394 Route 5, Box 280-B
k Wl 1 - . ’ Sl
|7 Elkhorn, 33121 Stevens Point, WI 54481
Donna Barootian ) T ' -,
Racine Unified School District #1~ Thomas Ghuke? -
. ', 2230 Northwestérn Ave. 510 Peach St. >
- Wisconsin Rapids,.WI 54494
. ®

*

N
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* Special .Education Diréctors continued .
{ ’1.‘ .

- Russell Retteper
Court House . )
Wausau, WI/ . 5&4(_)1

-

. Wilbuz‘ Kalinke
#Court House
‘Wausau, WI - -54401
" Frank DiCristina
P. 0. Box 168
Minocqua, WI. 54548 -

Thomas Miller
3415 N. Maryland
Milwaukee, WI 53211

- )

Herbert Biemann - '
CESA {#14

1020 Lincoln Ave. ™
Fennimore, WI, 53809
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